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At Gunthorpe, we always do our best and to let our light shine. We do this by growing our understanding of 

the world that God created, our place in it, our value to it and our responsibility for it. We live this out 

through our Christian values of forgiveness, service, determination, respect and friendship. 

 

Introduction 

Our behaviour policy sits within a framework of Christian values and traditions and is based firmly on our whole 

school values of service, respect, forgiveness, friendship and determination. Good behaviour is not the exception but 

the expectation across our school. As part of Aspire we are a ‘take care’ school where children are encouraged to 

take care of themselves, take care of each other, take care of their work and take care of God’s world.   

We believe that having high expectations, being good role models, applying rules fairly and consistently and 

rewarding pupils, enables us to promote positive behaviour. When consequences are needed, this policy gives 

general guidance on the expected procedures. It is important to note that individual specific needs of pupils are 

always taken into account and the procedures are not standard in each case. Underpinning this behaviour regulation 

policy is the belief that everyone can learn to self-manage/self-regulate their own emotions and behaviour and 

develop reflective thinking, giving our children confidence to think for themselves and make sense of experiences, in 

school and beyond into the ‘real world’ 

 

Creating the Ethos 

Relationships are at the centre of all our provision to support and promote positive behaviours and attitudes to 

learning.  

All adults in school have an important responsibility to model ,explain and promote high standards of behaviour, 

positive attitudes and shared values, both in their dealings with the children and with each other, as their example 

has an important influence. Staff establish the boundaries and environment in which positive relationships can 

develop. Staff are aware that ‘every interaction is an intervention.’ During weekly briefings staff are made aware of 

any pupils that may require additional support in order to be successful so that we work together collaboratively to 

achieve this. 

High expectations of behaviour are an essential part of our ethos. Every member of the school community works 

together to encourage positive behaviour throughout the day in every part of the school environment: in the 

playground, the corridor and the classroom as well as during out of school activities. These expectations are also 

reinforced in class discussions as well as in whole school collective worship.  

As adults we aim to:  



promote good behaviour through positive feedback and rewards (see Rewards)  

• emphasise the importance of being valued as an individual within the group  

• promote, through example, responsibility, equality, achievement, consideration and honesty 

• provide a caring and effective learning environment  

• encourage relationships based on kindness, respect and understanding of the needs of others  

• respect and celebrate differences 

• ensure fair treatment for all, having empathy for individual circumstances and/or need  

• show positive appreciation of the efforts and contributions of all.  

When staff interact with children with respect to issues of discipline, we would usually expect to:  

• use a calm tone of voice 

• focus on the behaviour, not the child  

• avoid arguing with pupils (be non-confrontational)  

• give recognition for positive behaviour, especially honesty, from the start  

• clearly state expectations to pupils 

• ensure consequences for undesired behaviour are fair, appropriate and commensurate with the cause (see 

Sanctions) 

• Use the 5:1 ratio theory of positive-to negative interactions with pupils regarding their behaviour 

Rewards  

The systems used in school are based overwhelmingly on positive reinforcement. We believe that rewards have a 

motivational role, helping children to see that good behaviour is valued.  

We have a procedure whereby children receive a reward known as a take care point for normal good behaviour with 

staff highlighting where they have taken care of themselves, others, their work or God’s world. 

In EYFS - Children are rewarded by moving up their chart. When they reach number 10, they receive a prize and start 

again. 

In Years 1-6 - This takes a slightly different form in each class but is based around the principal of awarding take care 

points during each session where normal good behaviour takes place. As a class, after collecting a given number of 

points, a reward is presented to the children. This may be an extra break or a treat.  

Additional rewards include:  

• Verbal praise for pupils - individually and in groups, publicly and privately  

• Written comments on work  

• Weekly celebration Assemblies, achievements are also published on the website in the ‘Fantastic Friday’ section 

• Stickers, stamps or certificates  

• Display of work in the classroom or public areas  

• Pupils sharing successes with their class, the Assistant or Head Teacher  

• Certificates presented in assembly for curricular or extra-curricular activities Celebration of extra-curricular 

activities in weekly celebration assemblies and our Awards and Achievements Assembly (termly) 

Values charts 

All children have an individual values card which children collect stickers on every time they demonstrate one of the 

‘habits’ of our whole school values. These values include friendship, forgiveness, respect, service and determination.  

All adults and children in school are capable of rewarding a child if they spot this value being exemplified. When 

children complete a section on the card, they receive a certificate and a badge in a celebration assembly.  Parents 

are invited to join us to share this celebration. 

Sanctions 

Although rewards are central to the encouragement of good behaviour at Gunthorpe, from time to time, children 

need to be reminded about behaviour. We believe that everyone in our school needs to be completely clear that 

there will be consequences for inappropriate behaviour, we employ a variety of strategies to enforce the rules and 

expectations of the school, each appropriate to the individual situation. At each stage, adults speak to children about 



their behaviour, using age-appropriate language, trying to help them to build an understanding about behaviour that 

is appropriate at school. 

 

What we do if your child misbehaves 

• Low level behaviour (eg: inclusive but not exhaustive of, unnecessary talking, calling out, showing a lack of 

respect)  

Dealt with by immediate staff member involved, with reminders of expectations. No recording needed; not every 

indiscretion needs to be passed on as this can negatively affect a child’s self-esteem and lead to more negative 

behaviours.  

At this stage, a verbal warning will be given as a reminder of the behaviour that is expected.  We encourage children 

to take responsibility for their own behaviour and the choices they make, giving the child an opportunity to make the 

right choice. Where possible, we encourage children to try to resolve disagreements themselves. 

• Medium level behaviour (eg: inclusive but not exhaustive of, repeated low-level behaviours, single incident 

of verbal aggression/unkindness, more minor physical aggression, disruption to others learning) 

A yellow card is given (teacher record informally). This may be a physical card for pupils who need a visual reminder 

however this may not be appropriate for all children and staff may use their discretion regarding this.   

Further negative behaviour will result in a second yellow card (teacher to record informally.)  

If negative behaviours continue a red card will be issued, this will always be followed up with informal contact with 

parents by the class teacher. As with yellow cards this may be a physical card for pupils who find the visual reminder 

helpful, however this may not be appropriate for all children and this remains at staff’s discretion.  This may be 

logged on CPOMS, depending on the nature of the behaviour. The Head Teacher, Assistant Headteacher, SENDCO, or 

Health Mentor can be approached for advice and support if the behaviour is persistent. The pupil may miss play 

time/lunch time as a consequence of the red card and Junior children will not earn their extra break that week. 

After 3 red cards in a half term, the Head Teacher/Assistant headteacher will become involved (Formal contact with 

parents by letter). 

Any cards earned in a morning are wiped giving every child a clean slate for the afternoon. Incidents of unacceptable 

behaviour are recorded and if a child is regularly receiving red cards or the senior leadership team are being required 

to support, a more formal pastoral support plan will be put in place to support their individual needs through a 

parental conference.  

Receiving a warning/yellow cards/red cards does not prevent a child from earning positive rewards such as take-care 

points or recognition in celebration assemblies.  

• Serious level behaviour (eg: physical aggression, verbal aggression, prejudice-based behaviour, damage to 

property, persistent rudeness or total refusal to follow an instruction, bullying) 

Children will receive a red card and a behaviour report created on CPOMS. Children can receive a red card with no 

prior yellow cards if behaviour is perceived to be serious. Class teacher or Senior Leader to inform parents of the 

behaviour. At this stage, the pupil may be withdrawn from an activity or miss all their break and/or lunchtime to 

discuss the behaviour further and agree a resolution. This will vary, depending on the nature of the incident. This 

maybe with the class teacher or a senior leader.  

In some cases, [e.g. bullying] parents of all parties will be telephoned that day following an investigation. In the 

event of a racist incident, we are required to record the incident on CPOMS.  

If physical restraint is required, relevant forms also need to be completed and uploaded to CPOMS. External agencies 

may be informed e.g. Social Worker, SEMH team. Headteacher or Deputy Head Teacher to inform parents of the 

behaviour. The safety of the children is paramount in all situations. If a child's behaviour endangers the safety of 

themselves, others or property, the class teacher will stop the activity and may prevent the child from taking further 



part. At times, in order to ensure the safety for all, adults may take the decision to move the class rather than the 

child who is displaying the negative behaviours. 

After 3 incidents of serious level behaviour in an academic year, a parental conference will be called.  

Next Steps’ following a Parental Conference 

The purpose of any parental conference is to agree a ‘way forward’ for a child to improve his/her behaviour. The 

meeting will usually involve parent(s), class teacher and SENDCO. The child may be invited to participate in part of 

the meeting. Discussions will usually result in the class teacher drafting a plan (sometimes known as a pupil support 

plan PSP) or creating an age appropriate behaviour chart.  Staff will explain what measures will be put in place at 

school to help the child meet specified behaviour targets. The plan may involve the child being placed ‘on report’ for 

a period of days/weeks – a process by which children are held accountable for each session of the school day, being 

awarded grades for their behaviour. The PSP plan/ behaviour chart will be reviewed after an agreed number of 

days/weeks. If sufficient progress has not been achieved, the school will consider further support (possibly including 

assessment/input by outside agencies) and disciplinary action. 

Logged behaviour incidents will be regularly monitored by the Head Teacher, to ensure that actions taken have a 

positive effect on the behaviour of individuals. This information will also be used to review the effectiveness of 

behaviour strategies across school. This collaborative approach to behaviour regulation will ensure consistency and 

also serve to highlight any potential triggers to new and persistent behaviour.   

Special Educational Needs and Disabilities  

Some children may have persistent difficulties meeting behaviour expectations because of an identified additional 

need. We will therefore, look for the reasons behind the behaviours and aim to support pupils appropriately, 

providing personalised support and differentiated approaches. It is important for adults to understand that some 

children will have a smaller ‘window of tolerance’ due to their personal experiences, including experiences of 

trauma. Children who have had adverse childhood experiences may struggle to handle something difficult and 

therefore may need support to manage distress, rather than thinking of them as choosing to behave badly. 

It is also recognised that some pupils (e.g. adopted or looked after children) may have or have had complex or 

difficult home lives.  This can have a bearing on the strategies used, when incidents occur. It is important that staff 

are made aware of such information in order to avoid making errors of judgement through ignorance. It is the 

responsibility of the member of staff who has such information to pass this onto other staff in school (e.g. through 

confidential briefings/meetings), to ensure that all children’s needs are fully met. Additional guidance and resources 

are available within appendices of this policy. 

Children with identified needs may require specific provision which is in addition to / different from most of their 

peers. Such provision should be planned with the SENDCo and may include:  

• Regulation time – access to a quiet area in or outside of the classroom with resources to support (eg: busy box, 

sensory/fidget toys, social stories, drawing pads).  

• Self-withdrawal, to a specific ‘safe’ place (to be identified as required).  

• Support from in-school social and emotional coach 

• Support from in-school Health Mentor. 

• Support from external services (eg: Rushcliffe Primary SEMH team, HFT (Healthy Family Team), Educational 

Psychology Service, Virtual School, MHST).  

• Individual reward systems/charts.  

• Short-term targets – written with child to address a specific issue.  

• Therapy-based activities with 1:1 support.  

• An individual risk assessment outlining details of support in place  

 

 

  



Appendix 2- Physical Intervention – Recording form 

Name of student Additional students 

Witnesses Location 

Date Start time-             
Finish time- 

Level of restraint- Low/Medium/ High Staff involved 

Parents informed- how and when? Staff reporting 

 

Pre-incident 

(What were the triggers that led to this incident? 

 
 
 
 
 
 
 
 

 
Trigger 

 
 

Escalation 

 

Incident details/ reason 

(please record the approximate length of each hold that occurred during the incident) 

 
 
 
 
 
 
 
 

Crisis 
(option to act) 

 

Post incident 

(How was the incident de-escalated and resolved) 

 
 
 
 
 
 
 
 

De-escalation 

 

Injuries 

(Were any injuries to staff or pupils sustained during this incident, if yes please record the reference number of the 

appropriate form here) 

 
 

Incident de-brief 

(What happened post incident to ensure all involved were physically and emotionally well?) 



 
 
 
 
 
 
 
 

Post Crisis 
(Support) 

 

Pupils views on the incident 

 
 
 
 
 
 
 
 

Post Crisis 
(Support) 

 

Key learning 

(What learning has taken place following the incident, what are we going to do differently to avoid this happening 

again) 

 
 
 
 
 
 
 
 

Post Crisis 
(Engage & 

learn) 

 

Signed 

Reporter- 

Witnesses- 

Incident reviewers comments 

 
 
 
 
 

 

Signed reviewer- 

 

Date-     Designation 

 

 

 

 



Appendix 3- Bullying Incident Form 

GUNTHORPE BULLYING INCIDENT FORM 

Date of incident Time of incident 
 

 

Nature of incident (please tick) 

Extortion  Personal possessions taken/ damaged  

Isolation/ being ignored or left out  Forced into something against will  

Physical  Written  

Verbal (name calling, taunting, 
mocking, baiting) 

 Spreading rumours  

Cyber (email, internet, text)  Other (please specify)  

 

Details of young people involved 

 Names Year 
group 

Gender Ethnic 
origin code 

Role * 

1      

2      

3      

4      

5      

6      

*Role V Victim     R  Ring leader     A  Associate   B  Bystander 

Location of incident (please tick) 

Classroom  Toilet  

Playground  Outside/ around school gates  

Corridor  To/ From school  

 

If you feel the incident was motivated by any of the following please tick 

Appearance   Race/ Ethnic origin *  

Disability/ SEN  Sexual orientation  

Gender/ Sexism  Home circumstances including Looked 
after children 

 

Religion   

* Reminder- these incidents should be recorded separately 

Brief summary of incident 

 

Action Taken 

(Include any suspensions, parental involvement or involvement with external agencies 

Generally 
 
 
 



 

With individuals (as noted on page 1) 

1. 

2. 

3. 

4. 

5. 

6. 

If appropriate was an EHAF used? (referral to targeted support) 
Yes/ No 

 

Form completed by: 

 

Date: 

 

Follow up: 

 
 
 
 

 

Date: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 4- Prejudice- based incident report form 

Type of report: Prejudice-based incident 

Date of incident: 

Reported by: 

 

Perpetrator/s details 

Name  

Year group  

Gender  

Ethic origin  

Religion  

Home language  

Repeat 
perpetrator? 

 

 

Target(s)/ Victim(s) * Details 
* Some incidents may no 

have a target/ victim 

Is the target/ victim vulnerable or especially distressed? 
Is the target safe? (consider arrangements travelling to/from 
school) 
Has the target experienced this prejudice- based incident/ bullying 
before? 

Name  

Year group  

Gender  

Ethic origin  

Religion  

Home language  

Repeat target?  
 

How have parents/carers of both parties been informed? Email/ phone/ in person/ other? 

Type of bullying/ incident (please tick) 

Race/ ethnicity   Gender reassignment  

Religion/ belief  Sexual orientation  

Gender/ Sexism  Disability/ SEND  

Other (please specify)  
 

Where did the incident/ bullying take place?  

Classroom  Toilet  

Hall  Outside/ around school gates  

Playground  To/ From school  

Corridor  Other (please specify)  

 

Brief summary of incident/ bullying reported 

 

 

What action has been taken: To support the target/ victim? 



 

 

To sanction/ educate the perpetrator? 

 

 

Has the incident been reported to the police? Yes/No 

 

  



Appendix 5- Individual Pupil Risk Assessment 

Pupil Name:  
 
Date of Birth: 
 
Class teacher(s): 
 
TA: 

Date of Assessment: 
 
 
Review date: 

 

General statement of need: 

 
 
 

 

Identification of risk 

Describe the foreseeable risk 
 

 

Is the risk potential or actual?  

Who is affected by this risk? Self 
Staff 
Other Pupils 
Other (please specify) 

 

Other assessment of risk 

In which situations does the risk usually occur? 
(possible triggers) 

 

How likely is it that the risk will arise? Low 
Medium 
High 

If the risk arises, who is likely to be injured or 
hurt? 

Self 
Staff 
Other pupils 
Other (please specify) 

What kind of injuries or harm are likely to 
occur? 

 

How serious are the adverse outcomes?  
 

Communication of Pupil Support Plan and school risk management strategy 

Plans and strategies 
shared with 

Communication method Date actioned 

Parents/carers Copy of plan Meeting  

Head teacher Copy of plan Meeting  

Classroom staff Copy of plan Meeting  

Midday supervisors Copy of plan Verbal instructions  

Supply staff Copy of plan Verbal instructions  

Other (please specify) Copy of plan   
 

Staff training issues identified 

Training needs Training to be provided to meet needs Date training completed 

   

 

Plan agreed by: 

Signature:                           Date: 

 



 

 

 

 

 

 

 

 

 

 

 



 



 

 

 



 

 

 

 



 

 

 

 



 

 

Low 

Medium 



 

 

High 

Last 

resort 


